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Holy Trinity C.E Primary School
ENGLISH Policy 

Vision Statement                                           
Holy Trinity is striving to be a fully inclusive School that serves our local community. Through the love of Jesus Christ, we are preparing our children to be future caring, responsible citizens in a diverse society. Our children will be given every opportunity to grow spiritually, academically and socially to achieve their full potential within a safe, happy, Christian school family.
“Life in all its fullness”
John 10 v 10

Intent 
At Holy Trinity CE Primary School, English and the teaching of English including Phonics is the foundation of our curriculum. Our main aim is to ensure every single child becomes primary literate and progresses to the best of their ability in the areas of reading, writing, speaking and listening by the time they leave our school in Year 6. 
English at Holy Trinity will not only be a daily discrete lesson but is at the cornerstone of the entire curriculum.  It is embedded within all our lessons, and we will strive for a high level of English for all. Through using high-quality texts, immersing children in vocabulary rich learning environments and ensuring curriculum expectations and the progression of skills are met, the children at Holy Trinity will be exposed to a language heavy, creative and continuous English curriculum which will not only enable them to become primary literate but will also develop a love of reading, creative writing and purposeful speaking and listening.
At Holy Trinity, our vision is for creativity to be at the helm of our English curriculum and for children to learn new skills in a fun and engaging way.
At Holy Trinity Primary School, we intend to develop in our children: 
· A positive attitude and love towards all aspects of English, including spoken language.
· A passion for the English language in all classes.
· The confidence to work with growing independence in the different areas of English.
· The competence to produce a high standard of work, with our children meeting age related expectations or above.
· An awareness of audience.
· A fluent handwriting style containing correct joins and letter formation by the end of KS2.
· A good grasp of phonics, spelling, vocabulary, grammar and punctuation.
· The ability to apply these skills to sustained pieces of writing.
Expectations
We expect all pupils to communicate through speaking and listening, reading and writing, with confidence, fluency and understanding and in a range of situations. We want every child to take pleasure in reading across a range of genres and have a strong motivation to read for a variety of purposes. Children are exposed to books across the curriculum and have access to books relevant to the topic they are studying. 
By the end of EYFS, the majority of children will attain a Good Level of Development in CLL. 
By the end of key stage one, the majority of children will be working towards or within the expected standard for KS1.
By the end of key stage two, the majority of pupils will be working towards or within the expected standard of KS2. 

Implementation 

Teaching and Learning
 
Planning
The National Curriculum 2014 forms the basis of teaching and learning. 

All children in Key Stage One receive a daily Phonics lesson, following the Read, Write, Inc programme. In addition, there is a daily English lesson following the Lancashire Talk Scheme of Work, using plans constructed from CPD to ensure coverage of Key Skills and alignment to phonics levels. Guided Reading follows the Headstart scheme and the texts are shared as a whole class and the children then work on differentiated activities, with support where required.   
In Key Stage 2, teachers use the Talk Programme to form the basis for their planning. These medium term plans follow the five key aspects of Literacy teaching: familiarisation with the genre and text type; capturing ideas; teacher demonstration; teacher scribing through supported and guided writing and finally, independent writing to complete the sequence and allow application of the skills taught. The medium term planning is used a basis for the short term planning, which is adapted to suit the cohort of children and their needs.  
The length of a unit may vary.  Clear objectives are set for each session and are shared with pupils. Teachers differentiate according to the needs of the pupils and use intervention programmes for targeted support. The Fresh Start programme from Read, Write Inc is used to target children in Year 5 for intervention. All year groups have access to the Sentence Toolkit to support intervention. 

Literacy is encouraged and developed across our curriculum and links are made where appropriate.
ICT is used where it enhances, extends and complements literacy teaching and learning.
Additional adults are used to support the teaching of Literacy. They work under the guidance of the teacher with small groups of children or individuals. 
 
Inclusion
All children receive quality first English teaching on a daily basis and activities are differentiated accordingly. In addition, where identified pupils are considered to require targeted support to enable them to work towards age appropriate objectives, intervention programmes will be implemented. Teachers and teaching assistants plan programmes together and monitor progress of these pupils. 
At Holy Trinity these include:
1:1 phonics intervention with our reading mentor (EYFS/KS 1 pupils)
Year 1 phonics intervention groups
Daily RWI sessions (Year 3) if required.
Daily target readers
Fresh Start reading intervention (Year 5 pupils)
Writing intervention groups
There will be a third wave of support for pupils who have IEPs that will be additional and different.
Stretch and challenge is included for all pupils including those with higher abilities.
 





Assessment, Recording and Reporting
Formal assessments are made in line with the school assessment policy. This involves termly assessment of Reading and Grammar, Punctuation and Spelling from Year 2 onwards, with EYFS using their own assessments and Year 1 joining formal assessments in the Spring Term.
Phonics assessments take place a minimum of every six weeks but are carried out sooner where required to allow the children to move swiftly through the scheme. 
Writing is assessed using the Key Learning in Writing statements from the Lancashire Literacy Consultants which are aligned with the Talk programme. 
Data from these formal assessments are entered onto online trackers and monitored by the English subject leader, SLT and Governors. 
 
Teachers use effective, dynamic, assessment for learning to ensure planning is based on prior attainment and that pupils know what they need to do to achieve the next steps. Marking is in line with the school marking and feedback policy.
 
Analysis of assessment data is used to set targets for the end of each Key Stage. The teacher keeps records that enable them to deliver an effective, creative and relevant curriculum that builds on prior attainment and meets the needs of pupils.

Reports on progress are provided to Governors termly by the subject lead and to parents both verbally and in writing at three different points across the school year. 
 
Resources and Accommodation
A comprehensive range of resources is available in school. Every class has a selection of reference books e.g. dictionaries, thesaurus etc. and a class library, which are refreshed as often as possible.  
All classes in KS2 have access to a class set of iPads to support use of online dictionaries etc. 
 
Teacher resources are located in individual classrooms. 
We have a comprehensive school library which contains a vast range of fiction and non-fiction books. Each class uses the library, both to swap books and to aid English lessons. This is run by our Reading Mentor on a timetable basis.
All key stages have access to levelled home reading books that are kept in phases to ensure children are taking home the correct reading book for their phonic and comprehension level. 
 
Monitoring and Evaluation
The Head teacher, English subject leader and teachers, monitor English. Having identified priorities, the SLT and English Subject Leader construct an action plan that forms part of the School Improvement Plan. This forms the basis for any monitoring activities and will clearly identify when, who and what is to be monitored and how this will take place e.g. classroom observation, planning scrutiny, work sampling, pupil interviews, hearing children read etc. 
  
Approaches to Reading
 
Aims
To enable children to:
· develop positive attitudes towards reading so that it is a pleasurable and meaningful activity;
· use reading skills as an integral part of learning throughout the curriculum;
· read and respond to a variety of texts whilst gaining increased level of fluency, accuracy, independence and understanding
· develop different strategies for approaching reading and be able to orchestrate the full range of strategies

 
Entitlement
Pupils have access to a wide range of reading opportunities that include:
· Daily phonics sessions in Key Stage 1 (and in KS 2 for SEND/lower ability pupils)
· guided reading
· shared reading
· regular independent reading
· home/school reading
· hearing books read aloud on a daily basis
· selecting own choice of texts including ICT texts
· reading in other subjects including ICT texts

Implementation
Reading is taught in the following way; Reception – Year 2 – Read Write Inc (systematic phonics programme), Year 3 – 6, guided reading at least four times each week, whole class text level work. Those children not reading at the level of the whole class text receive additional support and access alternative activities. This is sequential and builds upon prior learning. Pupils' progress through the reading curriculum is assessed regularly and where gaps are identified, the following support is provided for pupils: Reading mentor - 1;1 support, Year 1 phonics booster groups, target readers in class and Fresh Start (year 5 pupils).
We try to promote a love of reading through our text-based approach to curriculum planning, employing a reading mentor and having a well-resourced, and attractive library. There are reading areas in classes up to Year three. Story time is given a high profile in Key Stage 1 and Key Stage 2 children read a class novel together.

Much of the Programme of Study will be taught through English lessons. Additional time is provided on a regular basis for reading at other times. There is time set aside for independent reading, using the library, listening to whole class stories and research linked to other subjects. 
 
Teaching and Learning

Read, Write, Inc is an approach used in the EYFS and Key stage 1 to teach phonics. Individual letters or letter sounds are blended to form groups of letters or sounds and those groups are blended to form complete words. In the EYFS, daily phonics sessions are fun, involving a great deal of speaking and listening, using senses and playing games. The emphasis is on active participation. Children learn to use their phonic knowledge for reading and writing activities and in their independent play.
As children move through the Read, Write Inc programme it aims to support them with learning to read accurately and fluently and with good comprehension.  Children learn to recognise and then form each letter, spell words correctly and compose their ideas step-by-step. Each child is assessed regularly and grouped according to their phonic knowledge. All children in the EYFS and Key Stage 1 are put into ability groups for daily sessions.
Throughout the programme, children learn the English alphabetic code: the 150+ graphemes that represent 44 speech sounds. They rapidly learn sounds and the letter, or groups of letters, they need to represent them in three sets of speed sounds lessons. Simple and enjoyable mnemonics help the children understand the letter-sound correspondences quickly. High frequency words that are not phonetically regular such as ‘the’, ‘said, ‘was’ and ‘to’ are taught as tricky (red) words and are practiced regularly. 
We have phonics books in School and home reading books that are closely match the children’s increasing knowledge of phonics and ‘tricky’ words. Repeated readings of the text support the children to become increasingly expert at decoding.

Teachers promote and value reading as an enjoyable activity and a life skill. Teachers plan for a range of comprehension strategies that allow pupils to engage with text in a variety of ways to suit different learning styles.
In shared reading the teacher models the reading process to the whole class as an expert reader providing a high level of support. Teaching objectives are pre-planned and sessions are characterised by explicit teaching of specific reading strategies, oral response and collaboration. Texts are rich and challenging, beyond the current reading ability of the majority of the class.
In guided reading, Headstart Guided Reading for the relevant year group is used with a range of genres and follow up activities completed as a whole class. 

The focus for the reading is to provide practice and develop personal response to text.
 
Many other opportunities are provided for pupils to practice and extend reading in other subjects. Pupils select texts under the guidance of the teacher for independent and home/school reading. Teachers monitor independent reading and discuss progress with individual pupils on a regular basis. 

All teachers are responsible for providing a stimulating reading environment, promoting book ownership and recommending books to pupils. Classroom and central displays are language rich and special displays in the library promote authors and books.
 
Reading at home is regarded as an important part of reading development. Parents are encouraged to hear their children read regularly and respond to their child’s reading through Home Reading Record Books.
 
Reading Frequency
All teachers are responsible for hearing children read at least once per week and TAs hear target children read daily where possible. This should ensure that all children are heard read by an adult at least twice per week although this may be more frequent depending on need.
 
Resources
All classrooms have a well-stocked book area with a range of fiction and non-fiction. The school library is an important resource and pupils are taught how to use it appropriately. It is also used for Lunchtime Reading clubs by our Reading Mentor.
 
Approaches to Writing
 
Aims
Children should learn to:
· write in different contexts and for different purposes and audiences
· be increasingly aware of the conventions of writing, including grammar, punctuation and spelling 
· plan draft and edit their writing to suit the purpose
· use ICT as a literacy medium for presenting work and manipulating text 
· form letters correctly, leading to a fluent joined and legible handwriting style, giving increasing regard to presentation
 
Entitlement
Pupils have access to a wide range of writing opportunities that include:
· mark making and early writing opportunities in the EYFS
· shared writing
· guided writing 
· extended writing 
· independent writing
· writing different text types and narrative styles
· writing in different curriculum areas
· handwriting practice
· collaborative writing
· writing related to own experiences and enjoyment
· writing from a variety of stimuli
· planning, drafting, editing and presenting 
· using ICT
 


Teaching and Learning
Teachers promote writing and look for ways to inspire and motivate pupils so that they see themselves as ‘writers’. Teachers establish the purpose and audience for writing and make teaching objectives explicit to pupils so they know why they are studying a particular text type, the kind of writing activities they need to undertake and what the expected outcome will be. The following teaching sequence for reading and writing will be used as a framework in KS 2:
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The writing process breaks down into a number of steps that will need to be taught and practiced regularly:
1. Planning
2. Drafting and Writing
3. Evaluating and Editing
4. Proof-Reading
5. Reading Aloud and Sharing
 
Subject-specific texts that link to work being undertaken in other areas are also be used in English  lessons to support the wider curriculum. Teachers use shared writing to model the writing process. Shared reading and writing provide a context for discussion and demonstration of grammatical features at word level, sentence level and text level. Activities are differentiated through the use of writing frames, spelling banks, collaborative work and peer or adult support. The Talk Programme uses a range of speaking and listening activities throughout the units to develop vocabulary and grammar with the children. 
In Key Stage 1, children also follow the Talk programme devised by the Lancashire Literacy Consultants , rehearsing out loud what they want to write, and composing sentences orally until they are confident enough to write independently. They write at their level of spelling knowledge: that is, they use their knowledge of alphabetical code and the ‘tricky’ words they have learnt. The children also practice handwriting every day; sitting at a table comfortably, learning the correct letter formation and joining letters speedily and legibly.
 
Handwriting
It is paramount that children are rigorously taught correct letter formation from the very beginning of their time in school. As soon as the children are ready, they should be taught to sit properly in order to have the correct posture for writing, hold a pencil in the correct tripod grip and develop a legible and joined handwriting style. It is expected that all members of staff, class teachers and teaching assistants, model the school handwriting style at all times i.e. when writing on the board or in children’s books. 
(See Handwriting policy)


Resources
Each class has a range of materials to support the writing process. Writing materials are kept accessible and organised and pupils are encouraged to take care of the equipment and return it to where it belongs. Each class also has a set of age appropriate dictionaries, thesaurus and word banks. 
Teachers use National Curriculum 2014 and NLS resources to support writing. These include:
Talk for Writing materials
Developing Early Writing
Grammar for Writing
Improving Writing Fliers
Exemplification plans
Target statements for writing
 The Talk Programme also provides teachers with a range of resources to be used in delivering the units. 
Other teacher resources are kept in classrooms or shared between key Stages.
 
Approaches to Speaking and Listening
 
Aims
Children need to be able to:
· Communicate effectively, speaking with increasing confidence, clarity and fluency
· Participate in discussions and debate in a variety of contexts
· Listen to the views, opinions and ideas of others with increased interest
· Articulate ideas and thoughts clearly with appropriate tone and vocabulary recognising audience
· Respond to questions and opinions appropriately
· Retell stories and poems which are known by heart
· Ask questions with increasing relevance and insight
 
Entitlement
Pupils have access to a wide range of speaking and listening opportunities that include:
· Talking about their own experiences, recounting events
· Participating in discussion and debate
· Talk for writing
· Big Talk
· Talk Homework
· Retelling stories and poems
· Expressing opinions and justifying ideas
· Listening to stories read aloud
· Presenting ideas to different audiences
· Taking part in school performances
· Responding to different kinds of texts
· Talking to visitors in school
· Listening to ideas and opinions of adults and peers
· Role-play and other drama activities across the curriculum.
· Use dramatic techniques, including work in role to explore ideas and texts
· Create, share and evaluate ideas and understanding through drama
 
Teaching and Learning
Teachers provide a wide range of contexts for spoken language throughout the school day. Teachers and other adults in school model speaking clearly. This includes clear diction, reasoned argument, using imaginative and challenging language and use of Standard 
English. Listening is modelled, as is the appropriate use of non-verbal communication, respecting the views of others. Teachers are also sensitive in encouraging the participation of retiring or reticent children. 
Spoken Language outcomes are planned for in all areas of the curriculum. Roles are shared amongst pupils: sometimes a pupil will be the questioner, presenter, etc. 
Learning takes place in a variety of situations and group settings. For example, these could include reading aloud as an individual, working collaboratively on an investigation, reporting findings as a newscaster, interviewing people as part of a research project, acting as a guide for a visitor to school or responding to a text in shared or guided reading. 
Spoken Language will be a focus across the curriculum and across the school day in a variety of settings.
 
Resources: 
Teachers have access to a range of resources for Spoken Language activities. These are kept in classrooms. 

Approaches to Spelling and Phonics
 
Aims
Children should be able to:
· Blend and segment sounds easily
· Learn that segmenting words into their constituent phonemes for spelling is the reverse of blending phonemes into words for reading
· Spell words accurately by combining the use of grapheme-phoneme correspondence knowledge as the prime approach, and also morphological knowledge and etymological information
· Use a range of approaches to learn and spell irregular words.
 
Entitlement
All pupils have access to a range of phonics opportunities:
· Daily group teaching of specific spelling patterns (Read, Write, Inc speedy sounds)
· Using phonics knowledge in real life contexts
· Applying skills in cross curricular contexts
· Spelling Shed access to practice stage appropriate spellings. 

Pupils have access to a range of phonics opportunities that include at KS2:
· Whole class teaching of specific spelling conventions and rules using Spelling Shed
· Discrete phonics teaching as part of an intervention group where gaps in phonological knowledge have been identified (Read Write Inc, Speedy sounds, Fresh Start Intervention)
· Using phonological knowledge in real life contexts
· Applying skills in cross curricular contexts
 
Teaching and Learning
Teachers provide a wide range of contexts for reinforcing spelling patterns and tricky words throughout the school day. All teachers use Read, Write Inc (KS1) Spelling Shed (KS2) as a basis for their planning for the teaching of spelling. KS1 also have access to Spelling Shed to support in homework activities.
Learning takes place in a variety of situations and group settings. For example, these could include working independently to practice tricky words, homework, possibly using ICT; working collaboratively on an investigation and participating in short, focused whole class activities.
Children are expected to spell high frequency words correctly and the word lists for their particular year group.
 
Spelling Homework
 
Spellings are differentiated lists from Spelling Shed or based on spelling patterns being learnt in class. It must be stressed that spellings should be based on prior attainment and phonological need and children’s learning should be tested regularly to ensure that spellings are fit for purpose. 
 
Resources
Spelling Shed
Read, Write Inc

Monitoring

English, Phonics/Spelling books and Independent Writing Books are selected for regular work scrutiny to ensure children are learning basic literacy skills and being provided with ample opportunities to produce sustained independent writing to put these skills in to practice.
Lesson observations can be carried out by the English co-ordinator, head teacher, SLT or School Improvement Partner, where the focus is primarily on the learning, progression and the rates of engagement and productivity of pupils.
We also know the importance of regular Pupil Voice questionnaires and Learning Environment monitoring and these findings also contribute towards our English Action Plan.    

Roles and Responsibilities
It is expected that the English coordinator will fulfil the following role:
· Support colleagues in planning, teaching and assessing English
· Undertake any training, courses, etc. to keep teaching practice and knowledge of new initiatives up-to-date
· Keep colleagues informed of any changes in practice, providing training and/or information when appropriate.
· Monitor the planning and teaching of English throughout the school.
· Ensure that resources are appropriate, available and of good quality.
· Liaise with the head teacher, governors, specifically the English link governor, SENCO and SLT when necessary.

Impact

The impact on our children is clear: progress, sustained learning and transferrable skills.  By the end of KS2 the majority of our children have made considerable progress from their starting points in EYFS.  With the implementation of the writing journey being well established and taught thoroughly in both key stages, children are becoming more confident writers and by the time they are in upper Key Stage 2, most genres of writing are familiar to them, and the teaching can focus on creativity, writer’s craft, sustained writing and manipulation of grammar and punctuation skills.  Our children are also becoming more confident readers and they realise the importance of reading for pleasure along with reading for information. 
As all aspects of English are an integral part of the curriculum, cross curricular writing standards have also improved, and skills taught in the English lesson are transferred into other subjects; this shows consolidation of skills and a deeper understanding of how and when to use specific grammar, punctuation and grammar objectives.  We hope that as children move on from us to further their education and learning that their creativity, passion for English and high aspirations travel with them and continue to grow and develop as they do.
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· Learning Centre
· CONTACT
· Gallery
· St Peter's CPD
· St Peter's Professional Development Programme 2016/17
· Spectra - An Introduction to the Autism Spectrum and Support Strategies - 20th September 2016
· LSAT - Telford & Wrekin - Introduction to Speech, Language and Communication Needs - What are we Talking About? - 21st September 2016
· Peter Bailey - Writing your School Self-Evaluation Form (SEF) - 26th September 2016
· Enhancing Teaching Programme - Commences 26th September 2016
· Harmer Consultancy - Managing Teachers Appraisal & Pay Progression - 27th September 2016
· Angela Hannan - Leadership through Challenging Times- Headteachers - 28th September 2016 9am - 3.30pm
· Primarily Science - Kate Blacklock - Assess, Moderate, Monitor and Track: NO MORE SCIENCE LEVELS! SO WHAT NOW? - 3rd October 2016
· John Hemmings HEADS Consultancy Ltd - Developing Leadership and Management Skills for Succession Planning - Programme - Commencing 5th October 2016
· John Hemmings HEADS Consultancy Ltd - Governors - The Role of the Governor - Twilight - 5th October 2016
· Steven Taylor - Boosting Learning Through Effective Feedback - Commences 12th October 2016
· Spectra - The Autism Spectrum and Anger - 8th November 2016
· LSAT - Telford & Wrekin - Working with Early Years Children in Mainstream Schools with SEN - 16th November 2016
· Angela Hannan - Leading High Performing Teams - 17th November 2016
· John Hemmings HEADS Consultancy Ltd - Governors - SMART Governance - Twilight - 23rd November 2016
· Peter Bailey - Using RAISEonline - 29th November 2016
· Coach in a Box - Developing You for the Future - 10th January 2017 9am - 3pm
· Karen Wilding - Developing Essential Reasoning in Primary Maths: Building true mathematical 'fluency' through rich opportunities for thinking, talking and modelling - 11th January 2017 9.15am - 12.15pm
· Ian Nurser - Accelerated Learning - Commences 11th January 2017 1pm - 4pm
· Developing Outstanding Learning - Programme - Commences 16th January 2017
· Spectra - Supporting Needs Relating to the Autism Spectrum in EYFS - 17th January 2017
· John Hemmings HEADS Consultancy Ltd - Governors - The Role of the Link Governor - Twilight - 18th January 2017
· Harmer Consultancy - Managing Re-organisation & Redundancy - 23rd January 2017
· Primarily Science - Kate Blacklock - Mastering the Primary Science Curriculum: establishing deep secure learning for all pupils in each Key Stage or Year Group - Morning KS1 / Afternoon KS2...or come to both! - 24th January 2017
· LSAT - Telford & Wrekin - Speech Language and Communication Needs - Intervention to Support Progress - 1st February 2017
· Karen Wilding - Planning Engaging Investigations in Maths KS1: Exciting, relevant maths to challenge every learner - 3rd February 2017 1pm - 4pm
· English for Teachers & HLTAs - 8th February 2017
· Spectra - Talk Boost Intervention Training for Ages 4 - 7 - 28th February 2017
· Karen Wilding - Planning Engaging Investigations in Maths KS2: Exciting, relevant maths to challenge every learner - 1st March 2017 9.15am - 12.15pm
· Gymnastics - 8th March 2017
· John Hemmings HEADS Consultancy Ltd - Governors - Chairing Governor Meetings - Twilight - 8th March 2017
· Spectra - Bereavement and the Autism Spectrum - 21st March 2017
· LSAT - Telford & Wrekin - SEND and Mental Wellbeing - 22nd March 2017
· Angela Hannan - Coaching & Mentoring in Schools - 4th April 2017
· Spectra - How Mindfulness Can Help Support Individuals on the Autism Spectrum - 25th April 2017
· Primarily Science - Kate Blacklock - The A-Z of Practical Science Activities - fresh ideas for maintaining the focus on this core subject - Wednesday 24th May 2017
· Angela Hannan - NQT & RQT Surviving the First Three Years - 6th June 2017
· Spectra - Practical Games & Activities to Promote Thinking Socially - 13th June 2017
· Angela Hannan - The Positive Impact of Middle Leaders - 14th June 2017
· Our 2016 - 17 Facilitators
· Angela Hannan - Former Secondary Head Teacher & Lead Facilitator for the National College of School Leadership
· Val Jones - Autism Spectrum Advisory Teacher
· LSAT - Telford & Wrekin
· Kate Blacklock - Primarily Science
· Karen Wilding - Independent Primary Maths Consultant
· John Hemmings - Leadership & Governor Training
· Dr Steven Taylor
· Peter Bailey - Primary Education Consultant
· Harmer Consultancy - HR Consultants
· Ian Nurser - Executive Head Teacher & National Leader of Education
· Additional CPD Opportunities
· Hire the Learning Centre
· Links
· CLASS PRESENTATIONS
· 1FG
· 1Z
· 2S
· 2P
· 3L
· 3M
· 4H
· 4K
· 5E
· 5G
· 6B
· 6H
· Angela Hannan 2015-16
· Coaching & Mentoring in Schools
· LEADERSHIP DEVELOPMENT PROGRAMME FOR SENIOR LEADERS IN NURSERY, PRIMARY, SECONDARY AND SPECIAL SCHOOLS
· NQT & RQT Development
· RQT Conference
· Outstanding Leaders
· Developing Dynamic Subject Leadership
· Influencing skills for new Leaders
· Leadership Conference for Headteachers and Senior Leaders
· Chris Gajewski 2015-16
· New Governor Training
· Knowing your School
· Governors and Ofsted
· The Role of the Link Governor
· Towards Outstanding Governance
· Developing You for the Future 2015-16
· Harmer Consultancy 2015-16
· Recruitment & Selection of Staff
· Appraising the Performance of Support Staff
· Managing Teachers' Appraisal and Pay Progression
· Essential HR Management for Schools
· Karen Wilding 2015-16
· Outstanding Leadership in Maths
· Improving Pedagogy and Subject Knowledge in the New Maths Curriculum - EYFS & KS1 Teachers
· Improving Pedagogy and Subject Knowledge in the New Maths Curriculum - Teaching Assistants
· Spectra 2015-16
· Steven Taylor 2015-16
· Effective Assessment without Levels
· St Peters 2015-16
· Accelerated Learning
· English CPD
· Improving Teaching Programme
· Developing Outstanding Learning- Programme
· HLTA Preparation & Assessment
· Mark Powell - PE Courses 2016
· Tennis/Cricket
· Chris Quigley Education
· SEND Governor Training with Bev Porter
· Documents
· P.E 
· Preparing for Ofsted 2014 - 15 
· Peter Bailey - Pen Portrait 
· Observing/Measuring Impact 2014-15 
· Governors & Ofsted 2014-15 
· Understanding Data 2014-15 
· New to Governance 2014-15 
· Talking to Children 2014-15 
· Embedding Outstanding Teaching 2014-15 
· More Able, Gifted and Talented 2014-15 
· Conference for Recently Appointed Teachers
· Teaching Assistants - Maximising Classroom Impact 2014-15 
· The Role of Support Staff within Outstanding Learning 2014-15 
· The Role of the Subject Leader 2014-15 
· Senior Leaders Workshop - Developing the skills of Senior Leadership 2014-15 
· Accelerated Learning 2014-15 
· The Improving Teacher Programme 2014-15 
· The Outstanding Teacher Programme 2014-15 
· SPECTRA - ASD Courses 2014 - 2015 
· Leadership Skills for Middle Leaders 2014 -15 
· Headteachers - 'Working beyond your own school' 2014-15 
· Developing High Performing Teams 2014-15 
· School Direct Recruitment Event for PRIMARY & SECONDARY 
· Ofsted for Governors 
· The Outstanding Teacher Programme 2013-14 
· Governors' Role in Health & Safety 
· Key Stage 2 Fruit Shop 
· Class Presentations 2013 - 14 
· Governors - The Role of the Chair & Vice Chair 
· Senior Leaders Workshop: Skills for Effective Leadership of Others 
· Dyslexia 
· Using Emotional Regulation in Supporting Pupils with Autism 
· The Autism Spectrum: Developing Interaction Skills 
· An Autism Friendly School 
· DOWNLOAD YOUR BOOKING FORM HERE 
· CPD Programme 2013-14 
· Learning Centre Location & Parking 
· Developing the skills for highly effective coaching: 
· Headteachers Workshop - Leadership skills for Headteachers 
· Julie Rolands - Pen Portrait and Testimonials 
· The Role of the Link Governor 
· Improving Teacher Programme 
· Matt Sutton - Pen Portrait & Testimonials 
· Developing the Skills and Qualities of Outstanding Leadership 
· Talking to Children to Enhance Learning 
· Stress and Time Management 
· Pupil Premium: Tracking and Impact 
· Senior Leader Development Programme 
· Chris Gajewski - Pen Portrait & Testimonials
· Next steps for Forest School in a school setting 
· ASD Awareness and Strategies for Teachers & TAs 
· Building Effective Partnerships
· EYFS - Characteristics of Effective Learning 
· EYFS Observation and Assessment 
· Ian Nurser - Pen Portrait & Testimonials 
· Accelerated Learning Part 1 & 2 
· Angela Hannan - Pen Portrait & Testimonials 
· Effective Leadership of Change to Raise Performance (Senior Leaders) 
· Effective Leadership of Change to Raise Performance (Headteachers) 
· The Role of Support Staff within Outstanding Learning
· Improving Teacher Programme© (ITP) by OLEVI – Programme
· Governors & Ofsted - Twilight
· *NEW* Leadership Skills for Middle Leaders - 2 Day Course
· TA’s: Maximising Classroom Impact
· Preparing for Ofsted
· ASD - Practical Games & Activities to Promote Social Thinking
· Accelerated Learning - Programme
· ASD- Understanding Girls on the Autism Spectrum
· Conference for Recently Appointed Teachers
· Understanding Data- Twilight
· Developing High Performance Teams
· Outstanding Teacher Programme (OPT) by OLEVI - Programme
· ASD- Apps for Autism
· The Role of the Subject Leader
· More Able, Gifted and Talented
· Developing Skills & Qualities of Outstanding Leadership
· An Autism Friendly School
· Talking to Children
· Observing/Measuring Impact – Twilight
· ASD - The Autism Spectrum: Anxiety and Support Approaches
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